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Abstract  
In Africa, there exists Africa’s Education, not African Education. 
European/Western education, contents and textual material dominate 
Africa. Its purpose has been to domesticate and alienate the African child. 
However, a few nonconformist and radical nationalists have been produced 
contrary to the European wish. Education has been reduced to mostly 
foreign knowledge acquisition. Knowledge applications barely exist in 
Africa’s education systems and outcomes. Africa is wholly dependent upon 
the colonial masters and their allies, as a result. Yet, the imperialists 
thwarted efforts at building and sustaining its African education system by 
policy dictates and funding in arrogance. African peoples, sadly, may not 
even be aware that the systems they are building are not African and ought 
to be discouraged and discarded. The African needs to know and understand 
that which quality African education is if Africa is to have her appropriate 
education for sustainable growth and development. The current education 
fails to liberate but deepens the African dependency syndrome. To find and 
sustain any quality African education means to have substantial political 
will, funding, capacity and leadership commitment but not without great 
insight into quality education and development matters vis-à-vis Africa’s 
dependency and current wrong practices. 
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The purpose of this paper is to draw a line through histories of Africa and 
African education and development seeking out for traces of any truly“ African 
Education” material and how it can be sustained for African and Africa development. 
To understand the theme and for better analysis, three questions were asked as 
follows: Is there anything like quality education in the African sense? How can that 
be sustained in growth and development, if any? What is African about Africa’s 
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educations that exist today, particularly, in Black Africa besides its no concrete 
material evidence in outcomes [at the market place]?Africa today continues to be a 
dependent continent filling in the trap set for it by the colonialist (Nkrumah, 1972; 
Rodney, [1972] 2009;Babu, 2009). 

In Africa, colonialists had their agenda and based on that some limited 
education was let go to the African and Africa. A few nonconformist or radical 
nationalists slipped through to become the liberators of Africa (Rodney 2009; 
Nkrumah, 1972). Thusly, Kwame Nkrumah, Walter Rodney, Julius Nyerere, Jomo 
Kenyatta, Azikwe Nnamdi, Sekou Toure, Nelson Mandela and France Umar Fanon. 
The paper, therefore, looked at the theme by tackling these questions above having 
taken critical analysis of the key concepts such as African/Africa’s education, quality 
education, development and its sustainability. Institutional and individual historical 
reviews on such matters afford the critical connect-line of insight vis-à-vis some 
observed present practices. 
 
Development 

Rodney (2009, p. 1&2) asserts that Development is a nonlinear but many 
sided process phenomenon in human society. Development has both the individual 
and group levels. At the group level he states enduringly that: “Development in the 
past has always meant the increase in the ability to guard the independence of the 
social group and indeed to infringe upon the freedom of others – something that often 
came about irrespective of the will of the persons within the societies involved”. This 
group action is, however, not possible without first getting the individual group 
members developed. Thus, implying “increased skill and capacity, greater freedom, 
creativity, self-discipline, responsibility and material well-being”. The key outcomes 
of development of man is the capacity to make and use tools for liberating the 
individual self and group from other powerful ones and to control the environment. 
One’s capacity for dealing with the environment is dependent upon the extent to 
which one understands the laws of nature (science), on the extent to which they put 
that understanding into practice by devising tools (technology), and on the manner in 
which work is organized. Rodney (2009, p.3) concludes that “Every people have 
shown a capacity for independently increasing their ability to live a more satisfactory 
life through exploiting the resources of nature” to achieve socio-economic and moral 
development. 

For example, Tanzania’s President Julius Nyerere would have wished to build 
his country along the line of his 1968 definition stated as follows: 

A country, village or community, cannot be developed, it can only develop itself. 
For real development means growth of people. … If real development is to take 
place the people have to be involved. … Knowledge does not only come out of 
books. … We would be fools if we allowed the development or our economies to 
destroy the human and social values, which African societies have built up over 
centuries. (Swantz, 2009: 29, emphasis original).  
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In practice, Swantz (2009) found that Tanzania’s development did not go the 

way the Father of the Nation had prescribed in his definition due to the technical and 
political development denied the people agency, the recognition of their voices and 
rationality. Thus, modern technology and economic development planning and 
implementation saw Tanzanians and others elsewhere used as objects or they were 
conceive only as labor or as customers/consumers. Certainty, these definitional views 
above undergird quality education for sustainable growth and development but 
appears devoid of Africa’s education and development as a result of such “wicked 
anti-African sustainable development forces and wrong practices”. 
 
Education 

History had it that in the then Gold Coast [now Ghana], Governor Sir 
Fredrick Gordon Guggisberg instituted an African liberal educational policy in 1919 
(Adu, 1970); the nineteen principles of education(McWilliams and Kwamena-Po, 
1975)which covered both boys and girls’ education as it intended to produce the 
future people for, at least, halving the all-European senior service positions. Adu 
(1970, p.20, emphasis added) further repots of Guggisberg’s words that 

Governments has definitely adopted the policy of employing Africans in 
appointment hitherto held by Europeans provided that the former are equally 
qualified in education, ability and character. This, then, is our immediate task – the 
provision of teachers, instructors and professors from among Africans… In no any 
other way shall we keep them permanently the loyal and worthy member of our 
Empire that they now are…. No race can achieve full and permanent success under 
alien leaders.  
 

Guggisberg’s loadable Africanization policy was to have applied on a 
progressive and continuous policy of staff development on an indigenous basis. 
Unfortunately, it was branded premature and impractical by his successor after he left  
in 1927(Adu, 1970: 20).  

Therefore, filling up of senior posts on the continent with Europeans qualified 
or unqualified continued in the administrative, executive, professional and technical 
grades weakened and distorted the systems. Adu (1970), recounts that the end times 
as in West Africa, 1946; East Africa, 1954; and Central Africa, 1960: Africans 
occupied the ‘junior’ service posts such as junior executive, clerical, semi-skilled and 
unskilled industrial and manipulative grades. It was observed further in East and 
Central Africa that the problem exacerbated by the intervention of the immigrant 
European, Asian and “Coloured” communities who filled intermediate grade positions 
between the expatriate Europeans and the Africans. Skilled jobs for which no local 
personnel were available were upgraded to senior posts in order to attract Europeans. 
Adu further cited instances whereby European typewriter mechanics and train drivers 
held, in East and Central Africa, senior service posts. Europeans with or without 
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necessary knowledge, skills and character had been attracted to Africa for secured 
lifetime jobs. 

This racial structural system’s legacy ended up with the creation of both 
financial and technical skills vacuum on the continent. Adu (1970), calls it grave 
crisis which indeed had deepened even further: At Ghana’s independence, expatriate 
officers’ exodus and early retirement compensation schemes left behind big vacuum. 
That perhaps, may never have been filled as these expatriates had all occupied the 
most responsible positions and their knowledge, skill and experience were not readily 
replaceable from local African sources. The reasons being that since Africans did not 
aspire to be appointed into such positions, they did not also aspire to qualify 
themselves [for example in administration, engineering, accounting and the likes] for 
that. Instead, while West African qualified themselves in the areas of law and 
medicine as that took them into lucrative private practice easily; the East and Central 
African complexity where even the junior executive and apprenticeship post were 
difficult to grasp by the Africans, any educational knowledge and skills failed to be an 
incentive to them, thereby, weakening and drawing back development, its tools and 
resources. 

Other educational policy distortions and further disincentive to education of 
the various states were as follows as Adu (1970) writes: In the middle of the 1920s, in 
Ghana, it was not uncommon to find in the few post-primary middle school pupils 
being harassed by recruitment parties from government departments and business 
firms to accept clerical and similar appointment with them even before their final 
examination results were released. Such situations encouraged not the development of 
trade, secondary and technical schools, let alone, the development of higher 
educational institutions. Skilled tradesmen were obtained by recruiting and training 
illiterates on the job, and the preponderance of uneducated African in these grades 
acquired for the technical class an unsavoury reputation, and made soiling of one’s 
fingers a taboo with men who had been to school – in earnest, the elitism class had 
begun. 

Even at 1970,asrecorded rightly, the aversion to taking employment as a 
technician or tradesman was found breaking down among educated Africans only 
very slowly (Adu, 1970)and still persists. That won’t get gone any time soon: 
Masonry, and carpentry aversion, for example, had been mis-conceptualised and used 
to distort the 1987 educational reforms in Ghana – the junior secondary school 
programme. Most people had disagreed that their children should be carpenters, 
masons or similar trades. The well-to-do, the government officials and the sitting 
president had moved their children, wards out of the country or into private schools 
where the old Ordinary and Advanced level programmes continued to run. As a 
result, today, observing Accra physical infrastructure development projects around, 
for examples, high-rise buildings and asphalt roads construction found the Whiteman, 
Chinese or other non-African conspicuously playing these lead roles with the 
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Ghanaians at the margins maneuvering menial physical labour jobs–a failure of 
individual development. 

Developmental educational knowledge, skill and experience had been barred 
from the African and Africa, though. It is on records that at Ghana's independence in 
1957, some African countries, especially in the East and Central lacked even a single 
African university graduate (Mills, 2011, Adu, 1970). For example, Fourah Bay 
College was opened in 1828 as the first and only higher education or university in 
West Africa. It did not train scientists, engineers, and technologists until a century 
later (Mukhtar, 2018). Besides this barring from critical knowledge, character and 
skills used to change the world (Swantz, 2009; Adu, 1970; Rodney, 2009) that Swantz 
described above as technical and economic arrogance. Other relevant educational 
knowledge, experience and skills for the African and Africa's development have been 
undeveloped as well. The aftermath was that when local and African qualified 
personnel were required to fill gaps created by constitutional developments, they had 
neither the training nor experience to meet those needs for they were simply barred or 
at best used as objects (Rodney, 2009; Ake, 1980; Adu, 1970). 

For example, just as the Nkrumah’s shadow cabinet were to understudy the 
colonial government in 1951, the wind of change had blown in warm wind of 
independence and formation of government without the requisite personnel at hand 
(Rooney, 1970). Adu (1970) found two unsatisfactory sources for the governments as 
follows: a) the best available Africans happened not to be suitable people yet political 
pressure led to their appointment and promotion. The results had been loss of 
efficiency; and, b) recruitment overseas was resorted to, of course, at great expense to 
the state and Africa. 

Education, from the above brief, could be perceived as being imbued with the 
essence of helping out the individual or group potentials for self and environmental 
understanding and beneficial manipulations. Besides the destruction of Africa’s own 
self-sufficient systems, the colonialists had denied the African and Africa that their 
new opportunity. Education in Africa for Africans was in limited supply to aid 
European purposes. Rodney (2009, p. 335-6) recounts that it was not uncommon to 
find in records such remarks resisting Africa’s education as for example: “What need 
is there to educate the natives? You will give them the weapons to destroy 
you!”Furthermore, Rodney (and many more, such as Claude Ake) found the 
contradiction in this European thinking that education to Africans was not an option 
which could have been avoided but an objective necessity to keep colonialism in 
function citing P. E. Mitchell, Governor of Uganda, in 1928 who had remarked that 
“regret it as he may, no director of education can resist the demand for clerks, 
carpenters, shoemakers and so on trained in European methods to meet European 
needs. These men are not being trained to fit into any place in the life of their own 
people, but to meet the economic needs of a foreign race”. 
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European education to Africa and the African was a very grudging 
concession:  

The colonisers’ attitude to education was ambiguous. On the one hand they 
wanted to avoid investment in education. They had come to Africa to do well and not 
to do good and investment in education could be justified to only a very limited extent 
as a way of minimizing the expropriation of the colony. Educating the African might 
leave him less in awe of the European; it might make him more assertive, less 
inclined to resign himself to the humiliation and exploitation of colonization (Ake, 
(2008, p. 72). 

Now, to those Europeans opposing Africa’s education who did not 
understand the contradictions of their own colonial philosophy, Ake (2008, p. 72), 
puts these ignoramus into perspective that “You cannot fully dominate without 
educating, without penetrating the personality and culture of the person to be 
dominated. And the penetration had to be accomplished not so much by coercion as 
by education. The same goes for exploitation. You cannot fully exploit without 
educating. The untutored and unskilled is a tool of very limited use; more is got out of 
him when he is tutored and skilled. Indeed one might generalize that the major 
function of education in all societies it to facilitate domination and exploitation”. 
Sadly, Rodney’s analysis found the African peoples hope and effort had moved 
forward with this alien system generating a few “saviours". 

Rodney (2009) explained further that firstly, however much the colonialists 
tried, they could not succeed in shaping the minds of all Africans whom they 
educated in their schools; with the exception found to be those going to prove most 
dangerous to colonialism, capitalism, and imperialism. Secondly, the most timid and 
the most brainwashed of educated African harboured some form of disagreement with 
the colonialists; and in the pursuit of their own group or individual interests, the 
educated elite helped to expose and undermine the structure of colonial rule following 
the obnoxious transatlantic slavery era. 
 
Quality Education 

In seeking African education for Africa, it is not out of place to learn from the 
well established advanced countries and institutions colonialism and slavery 
notwithstanding at the background. In fact, that is the great strategy to adopt for 
adaptation and balance for growth and development: For instance, when Prime 
Minister Blair sought for fresh policy rather than quick fixes tradition of Europe at his 
presidency in 2005, arguing that:“Europe is crap at R&D in contrast to America and 
Japan”. “We’re not good at developing high-tech products into the market place. That 
is one reason why the EU economies are not doing better. Higher education needs to 
focus on it more” (Seldom et al, 2007, p.405). Seldom et al further establish that the 
PM's agenda found it necessary to reconnect the teaching profession with the top 
universities. Blair, therefore, needed Research and development on the agenda as a 
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recent table evidenced to him that of the top fifty universities in the world, only six 
were in Europe, and all six of those were British. The above PM’s agenda clearly 
suggested quality European education slippage dropped their global market 
competitiveness. 

At that point in time, even the master colonialists, Europe, needed quality 
educational adjustments to bounce back competitively on the world market. Quality 
education is complex and multifaceted in definition to include the following five 
elements which UNESCO (2000) establishes: Learners who are healthy, well-
nourished and ready to participate and learn, and supported in learning by their 
families and communities. Environments that are healthy, safe, protective and 
gender-sensitive, and provide adequate resources and facilities. Content that is 
reflected in relevant curricula and materials for the acquisition of basic skills, 
especially in the areas of literacy, numeracy and skills for life, and knowledge in such 
areas as gender, health, nutrition, HIV/AIDS prevention and peace. Processes through 
which trained teachers use child-centred teaching approaches in well-managed 
classrooms and schools and skillful assessment to facilitate learning and reduce 
disparities; Outcomes that encompass knowledge, skills and attitudes, and are linked 
to national goals for education and positive participation in society. UNESCO further 
argues that this definition understands education to permeate the context of politics, 
culture and economics. It is also global, international, systemic nature, and these 
dimensions are interdependent, influencing one other in ways that are sometimes 
unpredictable. 

However, this spectre of Quality education remains elusive to a large extent 
in Africa’s education, culture, politics and developmental agenda, particularly, in the 
lead to concrete material outcomes on the global market place as Blair demands of 
Europe. Following the above definition and scrutiny of Africa/Ghana’s educational 
materials point to the lacks across board as a result of its alienation: thus, the African 
in contents, methods, environment, processes and even in purpose. An instance, 
teaching-learning in Africa’s education is devoid of teaching/learning material, 
experimentation, professional teacher and even space (Mukhtar, 2018).And unlike 
PM Blair’s new policy above on higher education, teaching and outcomes in material 
at the market place, both soft and hard quality educational outcomes of 
Ghana/Africa’s education are hard to find to advance the African developmental 
course to justify PE Mitchell had stated earlier. 

The Government of Ghana (Girdwood/World Bank, 1999) fails to define or 
explain quality education in its strategic educational documents as found in its 
1988Tertiary Education Project [TED] of Higher Education did struggle over that. 
Irrespective of the so much talk about it today without definition, but that was 
possible far in the past: Take for instance, the 1966Kwapong Educational Committee 
and the Guggisberg educational policy (McWilliam and Kwamena-Poh, 1975; Adu, 
1970).Historically, McWilliam and Kwamena-Poh (1975, p. 1) contend, “the main 
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purpose of education whether formal [European] or informal [African], has been to 
produce a person who would be a useful member to society”. The text further 
explained that African traditional education was of high quality enough to sustain its 
self-sufficiency with such values as good character and health inculcation, provision 
of adequate knowledge of history, believes, culture and geography as well as other 
fields of specialization. The main difference to that of the European was found to be 
literacy and its several advantages, which could have promoted the quality and 
sustenance of African education and development sustainably. 
 
Sustainable Development and Quality Educational Reform 

Nevertheless, both qualitative and quantitative reform matters of education 
have been observed across Africa. For example, soon after the 1966 National 
Liberation Council [NLC] military coup against President Kwame Nkrumah, a 32-
membership Kwapong Education Committee was formed to conduct a thorough 
review of the country’s educational system across all levels, to examine the problems 
coming from the work of national research, as well as make recommendations and 
suggestion for improvement reforms while eliminating inefficiency and waste [quality 
education]. The Committee defined educational standards as including “levels of 
academic achievements, quality of teaching and learning, efficiency of supervision, 
adequacy of staffing accommodation and equipment and norms of discipline and 
behaviour in educational institutions”. Interestingly the report’s opening remark had 
stated, “[T]here had been a noticeable fall in the educational standards in the country 
since independence” (McWilliams and Kwamena-Po, 1975, p. 116-7). 

Similarly too, did the 1972 civilian Progress Party [PP] Government that took 
over from the coup makers had remarked:  

Weakness in administration, planning and coordination of educational 
development, imbalance in the structure of education and maldistribution of facilities, 
low quality of instruction and facilities at all levels; and lack of relationship between  
the school curriculum and the demands of work and life after school”(McWilliam and 
Kwamena-Poh, 1975: 117). 

Both governments had demonstrated their believes in reversing the Kwanme 
Nkrumah CPP Africanisation policies to improve the quality of education by 
proposing the reorganization and adoption of new approaches to teacher education, 
strengthening the secondary base on advance of university expansion; and considering 
the country’s needs in the development to technical education. 

Furthermore, it is worthy of note to read that the Committee had 
recommended in 1967 that “emphasis throughout the course should be placed on a 
broad general education covering the sciences and the humanities;   any real 
specialization in either the humanities or the sciences at this level (secondary) should 
be avoided”. It was its fervent wish that syllabuses and methods should be kept under 
constant review “in order to  ensure that what is taught is related to the environment 
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of the pupils, is firmly based upon experiment and is taught in a manner which 
promotes the development of and understanding of the methods of science and of a 
spirit of enquiry”(McWilliam andKwamena-Poh, 1975, p. 124-5). 

In the 1980s,once again, all levels of education in Ghana tasted one kind of 
reform or another due to massive deterioration of the last two decades 
(Girdwood/World Bank, 1999).A major re-formulation of tertiary education policy, 
for example, was undertaken by another military government, Provisional National 
Defence Council (PNDC) in the late-1980s, following the initiation of comprehensive 
reform at the primary and (junior)secondary levels, and concurrent with reform in 
other social sectors. There had been extensive discussion of the possibility of reform 
across the education sector over previous years, and it is apparent that there was 
longstanding desire for change within the tertiary education institutions, as well as 
within the PNDC. Girdwood (1999) recounted the committed and strong political 
leadership, together with the Government's ability to seek external assistance, meant 
that the conditions were finally appropriate for reform to be undertaken. 

In this reform, the University Rationalisation Committee (URC) according to 
the official documents(URC, 1988; Girdwood, 1999) dealt with the policy framework 
formulations for the tertiary education sector. Whilst the basic and secondary schools 
reforms had begun in 1987, the URC undertook its work over two years producing its 
Final Report in 1988.The report contains comprehensive and detailed summary of the 
issues then said to be facing Ghanaian higher educationtotaling166 recommendations. 
Moreover, each of them repented different broad levels of complexity and ideological 
change. In scope, these were broad, involving articulation and re-orientation of policy 
in a number of fundamental ways.  

The four main sources of evidence and ideas used were: (1) A fact-finding 
visit to all of the tertiary education institutions in Ghana; (2) detailed quantitative 
analyses produced by the URC's eight sub-committees, including empirical evidence 
on issues such as space and facilities utilisation; the development expenditure 
estimated to be necessary for completion of abandoned building projects; provision of 
staff housing; the student maintenance costs; and, the anticipated unit costs of 
educating students calculated under different scenarios; (3) a visit to Nigeria, and the 
study of the Nigerian Universities Commission work; and (4) reports of international 
experience, including the Jarratt Report of the UK CVCP, Report of the Steering 
Committee for Efficiency Studies in Universities (1985). 

For instance, some central policy objectives of the URC (1988) were that 
between expansion, equity and resource provision, there ought to be research, 
postgraduate study, and the desire for a knowledge and innovation industry. Also, 
they had clearly indicated the need for a 'fourth cycle' of education, including (1) the 
development of a 'knowledge and research industry' to 'find solutions to the problems 
of development', and (2) the promotion of centres of excellence in research. However, 
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it was less clear as to how these might be achieved according to (Girdwood/World 
Bank, 1999).  

Furthermore, the URC's acute analysis of the breakdown of the research 
infrastructure and culture was presented showing virtually all institutional research 
funding had, in fact, long since ceased to exist. Institutions, sadly, had come to rely 
upon the ability of individual staff members to attract international funding or 
consultancies to finance their research(Girdwood/World Bank, 1999), a practice that 
has grown into the norm and continues to persist unchallenged. These patchy and 
fragmented research efforts remain uncoordinated. Girdwood/World Bank (1999) 
concluded that this shift towards identifying national or institutional means of 
nurturing coordinated research activity to re-build Ghana's reputation for research 
excellence was required; however, the goal path was not adequately given. 

Besides contents and directional of the reforms, there was funding challenges. 
Girdwood/World Bank's (1999) evaluation, for example, found the recommendations 
regarding research were diffused and was not going to be effected without substantial 
additional resourcing. In addition, if at all, it was very few that were rooted in likely 
change to the existing situation, and the anticipated benefits to the economy and/or 
links with the commercial and industrial world were not enumerated. While there 
were clearly enormous needs, the pages of recommendations given by the URC were 
unlikely to provide sufficient focus for the first steps necessary to re-build a research 
culture, particularly after such depletion, and with the limited financial resources 
likely to be available. Research benefits and linkage to the economy, commercial and 
industrial sectors continue to fail even today as the patchy and uncoordinated research 
remains in the ivory tower levels(Mukhtar, 2018). 

After all, the range of issues to be tackled simultaneously according to 
Girdwood/World Bank's (1999) evaluation, were broader than the national capacity 
for their implementation, with insufficient prioritisation and political connotations. It 
was to, among others, to reverse system deterioration, falling standards, and the 
declining quality of education and to establish a stable and sustainable basis for the 
financing of tertiary education. In addition, institutional capacities were to be created 
for quality monitoring and policy evaluation in the tertiary education sector. Ghana 
and Nigeria, for instance, lack R&D policies (Mukhtar, 2018); let alone, set up a 
competitive world market policy agenda to compete Blair’s and the excelled. 
Noticeably, the “D", often is missing when talking research in Ghana, Nigeria and 
Africa. 
 
Origin of the TED Project, a Black Whole 

This study’s scrutiny reconsiders the unpopular TED reforms branded claim 
that the programme of reform, drawn up with strong conviction by a Ghanaian 
Government (Rawlings’ PNDC)was soon to be perceived by successor governments 
(Rawlings’s NDC and Kufuor's NPP) almost as an external agenda despite initial 
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strong support according to Girdwood/World Bank (1999). Due to its unpopularity, 
many of the most important features of the policy structure were never publicly 
announced as Government policy, and therefore, not implemented, particularly, in the 
more contentious areas of cost-sharing and cost-recovery, or were implemented at 
huge cost, as with the student loan scheme(Girdwood/World Bank, 1999).  

Not surprisingly, Girdwood/WB (1999, p.11)report that before the TED 
project controversies there was the case of the policy preparation for the publication, 
Education in Sub-Saharan Africa: Policies for Adjustment, Revitalization and 
Expansion (1988)which “was well-advanced, well-known, and deeply unpopular in 
many quarters.” That notwithstanding, TED’s own weak argument was undoubtedly 
revealing as it was put: that there was “however a consistent emphasis amongst URC 
participants that, although the work of the URC was in a sense initiated by World 
Bank requirements (and some of its activities were funded by the Bank),the URC was 
in no sense merely re-producing a formula of policy proposals to release funding. All 
those involved in the policy formulation process have stressed that it was an 
indigenous policy agenda, driven by concern at previous wide-spread deterioration, 
and an awareness of the need firstly for greater coherence across the sector, and 
secondly for an increase in the provision available to low-income members of 
Ghanaian society”. 

Yet, to Girdwood/World Bank (1999, p.29), World Bank's own judgment was 
“marginally successful” and five years later labelled “significant gains" albeit slow 
implementation. The TED project appears to be the “black whole” underlining Ghana 
tertiary educational development. For instance, a carefully study trail of development 
lately demonstrates its implementation continues unabated although implementation 
had officially stalled by 1999 and the proposed TED II never got started. Yet its 
elements such as the College of Education and the Polytechnics' upgrade into degree 
awarding had in 2015 and 2018 respectively occurred. The question is, was Ghana 
starved of funding, education and development to coerce TED project policy and 
implementation? 
EboeHutchful’s(1987) The IMF and Ghana: The Confidential Record reveals the 
arm-twisting black hole contradictions beneath and the source of the TED project's 
so-called home grown philosophy and ideas. In fact, the 1966 coup had ushered in the 
International Monetary Fund and World Bank(IMF/WB) into Ghana having Nkrumah 
rejected their offers and went in search for better alternatives in the Eastern world. 
According to the WB document 15 (7,10 & 16c p. 77-79)which stopped and started 
rolling back Ghana's Africanisation and sustainable development programmes: 
7. In general Government is aware that excessive public sector expansion in the past 
has overstrained its manpower capacity and is therefore undertaking retrenchments in 
development expenditures also with a view to reallocating staff to support viable 
programmes, especially in agriculture. The new Government  has refrained from 
including any new projects  in the 1966-67 development budget except for a special 
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contingency programmes and the Bank mission which participated in the preparation 
of the budget is satisfied that only projects with obvious merits were continued.  
10. In summary, the new Government [National Liberation Council junta] had made 
an impressive start in managing its economic affairs in a responsible manner, 
especially considering the small margins of maneuvers open to it and the degree of 
sacrifice accepted in implementing its stabilization programme. The period 1966-68 
was intended to be a stabilization period during which the foundation for future 
growth could be laid. 
16c. In order to establish and adequate public savings record, Ghana should be 
expected to contain the growth of recurrent expenditure will below the historical rate 
of 13.7 percent per year. The mission tentatively recommends a ceiling of 5-6 percent 
per year subject to more detailed studies of the implication of further reductions in 
educational expenditure, introducing increased user fees, and the recurrent 
requirement of the new contingency programmes. Within the total of recurrent 
expenditure shift in current expenditures from defense and education to essential 
programmes like agricultural extension services, road maintenance, and so on, would 
be desirable. 

Huchful's records vindicates Ghana's alternatives search for funding for 
education and development prior to the 1966 coup as well as add value to 
Girdwood/World Bank’s response above that the TED project was purely local and 
Ghanaian. The missions, IMF/WB dictatorship, poor funding had begun in earnest. 
Schools were closed and funding cut especially, in the already less number of schools 
and poor northern Ghana. The junta government was even praised for obedience to 
their instructions. Again, the 1988 TED project suspicion that it was non-Ghanaian 
but external agenda gets vindication from Hutchful's documentation .Furthermore, the 
policy structure that never publicly got announced as Government policy, and 
therefore not implemented particularly in the more contentious areas of cost-sharing 
and cost-recovery, or were implemented at huge cost, as with the student loan scheme 
have been exposed to be external and IMF/WB missions driven initiatives. Perhaps, 
the decent voices of resistance were by far the nationalists or the local African 
education visionary rather than the Girdwood/World Bank(1999), “hailers” of 
Ghana's internationalization of her education. 
 
The Internationalisation Educational Vision 

Girdwood/WB’s (1999) evaluation concludes that Ghana is recognised 
internationally for the coherence and vision of the policy framework that has shaped 
developments in its tertiary education sector: the TED project of 1988 whereby effort 
and resources had been directed towards improving the quality and accessibility of 
tertiary education within the 5-year period of 1993-98. The so-called gains from this 
investment were labelled as follows: progress made both at the institutional level, and 
in the development of the national infrastructure necessary for system co-ordination 
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and quality assurance. The significant gains were found with the introduction of cost 
sharing and cost-recovery measures and these measures appeared to have won limited 
public acceptability by 1999. 

In carving out Ghana's educational system path into the 21St century, 
Girdwood/World Bank (1999) suggested further that priority areas for future 
investment should probably be those of polytechnic education and the development of 
tertiary education information and communication technology [ICT] capabilities. 
However, all such developments should be well grounded within previous and current 
experiences and constraints, and led by the anticipated needs of the country and its 
people [double standards].Today, that proposed recommendation is very visible and 
practiced in Ghana's educational systems as discussed below. 

Unlike Girdwood/World Bank, Kuyini (2013) expatiates on the exact 
internationalization as against domestic educational vision of Ghana over the last 50 
years perceiving the issues challenging the educational system as the realities of 
inequality in access and outcomes. Once again, Ghana's heavy dependence on foreign 
donor educational funding support need, limited government capacity to meet rising 
demand for education and serious problems with effective implementation were 
raised. Kuyini(2013) hits on the nail directly that the World Bank's education for 
knowledge economy [EKE] policy, which Ghana has adopted and which orients her 
education towards international competiveness is short-sighted: for that subjugates 
national domestic priorities to a mirage of international credibility. Therefore, the 
Kuyini proposal for developing nations such as Ghana, Nigeria and Africa may need 
to consider alternative approaches to education in order to meet domestic needs. To 
this end, Ghana's quality education outcomes should aim to transform its 
students/graduates into a unifying current for redemption from hunger, disease and 
poverty within the local communities. 

To clarify his argument four points were listed as follows: firstly, 
Kuyini(2013) footnotes WB website (http://web.worldbank.org/), stating that 
"Education for the Knowledge Economy [EKE] refers to the World Bank's work with 
developing countries to cultivate the highly skilled, flexible human capital needed to 
compete in global markets - an endeavor that affects a country's entire education 
system”. Secondly, this EKE policy, also, recognises the role of ICT in education and 
is aligned with the recognition of the overwhelming impact of globalisation on all 
national economies. Thirdly, the WB recognizes education to be pivotal to 
development and is determined to help countries develop holistic education systems 
that can respond to national socioeconomic needs through the EKE initiatives and by 
adopting the UNESCO/United Nations' (2002) education for all[EFA] policy and the 
Millennium development goals [MDGs]now sustainable development goals[SDGs, 
goal 4] include access to basic education for all to reinforce the right to education 
which translates into a constitutional mandate in Ghana. 
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Fourthly, whilst citing the WB, it was concluded that it was against such a 
background that the mission articulates its modernist educational vision as follows: 
 Education is central to development ... the most powerful instrument for reducing 
poverty and inequality ... The Education for the Knowledge Economy (EKE) is aimed 
at helping developing countries equip themselves with the highly skilled and flexible 
human capital needed to compete effectively in today's dynamic global markets 
(World Bank 2009c, online: para. 1, cited in Kuyini, 2013, p.161). 

It is this modernist theory in education as applied in the EKE “entails among 
other things a one-dimensional view, where educators are authoritative transmitters of 
knowledge to students from diverse cultural backgrounds trained in a shared 
language. This leads not only to cultural domination but endeavours to promote 
sameness across different contexts and cultures”; and, arguably, by these four points 
touted, Kuyini(2013, p.161) takes a bow away from the World Bank 
Internationalisation vision. Furthermore, and based upon a contradictory WB 
question: "How achievable are the goals of the education reform, when the system is 
dependent on foreign donor support, and not being properly managed?" (World Bank 
2009a). It was, therefore, touted that given these notable issues, Ghana’s 2007 
education reform and others may be caught up in the same vicious cycle of rhetoric 
without any pragmatic action and the resources needed to back up the policy 
implementation. Agreeably, the above argument reinforces the doubts that the reform 
goals can be achieved as expected (Kuyini, 2013; Nudzor and Ansah, 2013). 

That notwithstanding, Government of Ghana (2007a, p. 3)demonstrated high 
confidence goal achievement, defying all odds, to state that: “Ghana, in spite of 
severe economic constraints, will continue to remain committed to efforts aimed at 
putting in place an efficient, credible and sustainable education system that will make 
the nation competitive in today's globalised economy which is increasingly becoming 
knowledge-driven”. Knowingly or unknowingly, the Government of Ghana was 
clearly reflecting the EKE, EFA and ICT WB internationalisation vision trap. 
For instance, some key elements of the vision dominated the 2007educational reform 
components as found in the Government of Ghana (2007a) documentation: 
1. Universal Basic Education shall now last 11 years, made up of 2 years of 
Kindergarten, 6 years of Primary School, and 3 years of Junior High School(JHS). At 
the basic level, emphasis shall be on literacy, numeracy, creative arts and problem-
solving skills. 
 2. After Junior High School, students may choose to join different streams at Senior 
High School (SHS), comprising General Education and Technical, Vocational and 
Agricultural Training (TV AT), or enter an apprenticeship scheme with some support 
for government. 
3. Free Compulsory Universal Basic Education (FCUBE) and cost sharing at the 
senior high and tertiary levels shall be maintained. 
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4. Teacher training colleges will be upgraded (refurbishment of teaching and learning 
facilities including equipping some with science, mathematics and technology 
resources) and conditions of service of teachers will be improved, with special 
incentives for teachers in rural areas. 
 5. Greater emphasis will be put on Information and Communication 
Technology(ICT) and Science and Technology. 
To the contrary, Nudzor and Ansah (2013) detail that literacy; numeracy; creative 
arts and problem-solving skills; technical, vocational and agricultural training 
(TVAT); apprenticeship schemes; cost sharing; Information and Communication 
Technology (ICT) and Science and Technology of education[emphasis original] 
curricular reflect EKE philosophy that is unsuitable to the context of Ghana. Earlier 
on in the deterioratory decades, Nancy C. Alexander (2001 cited in Kuyini, 2013) 
observed and warned that the application of this modernist education policy as 
enshrined in the World Bank's EKE policy has been problematic in developing 
countries and Ghana's education reform such as the "Continuation Schools' reform" 
agenda prescribed by National Liberation Council junta/Busia’s government  and the 
1974 Acheampong education reform, hardly ever achieved any stated goals imbued in 
technical, vocational and practice. And that when the national educational vision is 
influenced by outside forces and values, (for example, the International Monetary 
Fund and the World Bank), then there is good reason to be concerned; for the chances 
of achieving such goals may become complicated. 

This internationalisation vision trap to Kuyini(2013), explained, first, that the 
problem with this WB policy goal that Ghana has adopted is that it makes a 
generalised assumption about the aspirations of the entire developing world. Second, 
the argument that education should be used to enable developing countries' 
students/graduates to be skilled for the global labour market ignores the possibility 
that many individuals and countries may not find the participation in the global arena 
liberating; and that many countries may prefer or aspire to educate their citizens for 
good community living. That in Ghana, this sits within the traditional philosophy of 
"living for community good" (integral to collectivist cultural aspirations), which the 
recent reform appears to be constantly ignoring. Thusly, establishing the 
Africanisation tradition needs and values. These educational reformers continue to 
fail to have one leg out of the culture to be changed and the other into the new culture 
(Schein, 2004). 

Following the above argument and discussions demonstrate that Ghana or 
Africa is not allowed to grow at her own pace. For instance ,to be competitive, the 
World Bank assumes that poor countries of the developing world must be led to 
develop systems, including education, similar to the developed world: "It is this view 
of education . . . that underpins both the discourse of equal opportunity ... and the 
conviction that education, through facilitating access to the labour market, is both 
equalising and liberating" (Bacchi 2009, p. 207, cited in Kuyini2013). Adding that 
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that ignores the deep structural asymmetries of power (Bacchi, 2009) between nation 
states in the global arena, and the unique needs of each country.  

Whilst citing others, Kuyini, (2013),summed up that the WB and the 
developed nations, immersed in elitist and corporatist positions of power, are 
exercising their power over poor nations in subtle ways through structural adjustment 
programmes in developing countries, which call for trade liberalisation and export-
oriented policies, cuts in government social spending and increased privatisation. This 
act has since premiered in Ghana following 1966 financial crisis, when the World 
Bank had stated that: “the need for important structural adjustments on almost all 
fronts will continue to dominate economic policy for a long time to come” (Hatchful, 
1987, p. 74).  

In this dimension, Tikly(2001, p. 160, cited in Kuyini, 2013) asserts, power 
exercised this way maintains the status quo through enabling the "periphery of the 
world capitalist system to be 'managed' in the interest of the core countries". In this 
manner, the global economic system hardly benefits the poorer countries of which 
Ghana and Africa belong. Kwame Nkrumah's (1970) scientific socialism that guided 
Ghana's Africanisation system of education remained subdued from 1966 having the 
military junta government ushered in IMF/WB missions. Long ago, Walter Rodney 
(2009) reminded and agitated for African quality education for Africa based upon 
socialism rather than capitalism that had continued to bother her underdeveloped. 
Recently, Nudzor and Ansah(2013) found Ghana’s post-independence education 
policy discourse(s) from predominantly socialist and social democratic ideals towards 
neo-liberal and capitalist ideological policy direction to its detriment. 

Going by the simple question Kuyini(2013) asks based on his logical50-year 
analysis of Ghana’s education: that the inevitable outcome is the grim reality that 
developing countries are yet in any way to be firmly positioned to negotiate and 
influence the direction/flow of trade and investment; and, therefore, will for some 
time yet be unable to attain meaningful competitiveness in the global arena. Then, 
how realistic would it be to expect that students/graduates from developing countries 
would be well positioned to compete in the global labour market? Consider the 
inherent weakness and deficiencies of Africa’s education at the lower levels as Ghana 
demonstrated recently in Portugal irrespective of their smartness. For that matter, 
Kaufmann (2018) calls for a change in the approach in the education of the youth at 
the various levels in order to translate potential ideas into useful products which can 
solve the country’s problems. Elsie Kaufmann, the host of the National Science and 
Mathematics Quiz, a Biomedical Engineering lecturer of the University of Ghana has 
stated that  
…we have too many of our inputs (students from the high schools) and they come 
and including the very ones that sit with me on stage. They are the best and the 
brightest, and yet something is wrong with their education because they’re not able to 
translate all those theories, wonderful ideas and foundation into useful outcomes”. 
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Kaufmann narrates that “…just recently the winners of the 2018 National Science and 
Maths Quiz went to see the President [of the Republic of Ghana] and I was there. And 
the young men, one of them spoke eloquently. They had been in a competition in 
Portugal…,but they couldn’t do the competition, they didn’t understand it because 
they couldn’t even understand and recognize how the equipment they were given 
worked. The young man said they can tell you everything about the theories, they can 
describe and explain everything but they cannot apply anything…  

In yet another related development, this time at the senior levels, found two 
critical exemplars:1.Ghana Fisheries Commission bypassed Council for Scientific and 
Industrial Research [CSIR]and university research laboratories[for lack of capacity?] 
to dispatch from the Fijian Fish Farm samples of tilapia, soil and water to the United 
Kingdom, Singapore and Norway to ascertain the causes of death (Appiah-
Adjei,2018); and2. Professor  K. A. Ohemeng declares that “Currently there is no 
company in the country discovering drugs and that is quite disturbing because we 
need to do things here and find drugs to meet our peculiar unmet medical needs” 
(Korankye, 2018, p. 21).That the few manufacturing companies around merely 
practiced replication. These are happening in the midst of Western textual material 
dominance without the matching machinery, tools and equipment. 

From the economist point of view, it is not uncommon to find (educational) 
textual material, hear from the media(electronic and print), Africa’s experts inclusive 
of Africans and governments call for more foreign direct investment (FDIs).That is 
not withstanding Babu’s (2009),warning of the 1970s: That ‘foreign investments’ by 
the metropolitan powers was colonialism which therefore, can never be any form of 
solution to the African problems besides being the causes of her underdevelopment 
and economic backwardness. The explanation is that FDIs do more serious damage to 
the economies by distorting them into lopsidedness. As long as this practice 
continues, as Africa have done for centuries, to produce for the so called “world 
market” which was founded on the hard rock of slavery followed by colonialism and 
imperialism. The argument continues that the more Africa invested in export branches 
in order to capture the “world market” the more she diverted away from investing for 
her people’s development and consequently, the least effective our development 
effort. Despite the warning, Africa and Ghana “still adhere to it (colonial externally-
responsive structure) even more fanatically!” today (Babu, 2009, p. 351). 

Walter Rodney gets “convinced that developing world academics had the 
urgency responsibility and obligation to share knowledge and experience with the 
masses, understand the relationship between theory and practice, and recognise that 
academics themselves can only formulate valid theories and offer diversity was an 
integral part of its riches, and what was required was genuine respect for the various 
cultures and the freedom of all citizens to live without fear of victimisation” 
(Bacchus, 2009: 355).Yet, textual material including its theoretical stuff in use at 
Ghanaian tertiary institutions and elsewhere in Africa, in particular, remain largely 
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Westernized and undecolonised. Furthermore, a critical scrutiny of tertiary courses 
and programmes suggest amanuenses practice, lacking uniqueness and originality 
defining any African need. 

Even that supposed to be Ghanaian text on Ghana may fail in balance 
promoting Africanisation need. For example, McWilliam and Kwamena-Poh’s (1975) 
The Development of Education in Ghana: An Outline is a very popular book used in 
all the 46 Colleges of Education and Teacher Training related Universities in Ghana 
to teach how history of African and European education labelled informal and formal 
respectively. Out of the 129 pages of textual stuff less appendices whilst only ten 
pages were devoted to the informal aspect. All other attention and investment had 
focused and gone into the unsuitable borrowed formal European education. As hinted 
above, literacy separated the formal and informal essentially. Yet, the so-called 
“inherent weaknesses and deficiencies” in contents and methods (McWilliam and 
Kwamena-Poh, 1975, p. 9),were neither considered for fixing but ignored at the peril 
of African needs and development. That spells failure of balance between national 
and foreign cultural needs and values. 

Not surprisingly, on Africa’s quality educational outcomes remained 
“hollow":Babu (2009, p. 350) opines “since this type of investment does not 
contribute much towards the development of material and technical base internally, 
our economies are rendered always responsive only to what the Western world is 
prepared to buy and sell, and hardly response to our internal development needs. That 
is why although most of our development plans make elaborate resources allocations 
for ‘rural projects’ invariably most of these resources find their way back to the urban 
projects and consequently assentuate the urban/rural and, finally, political instability 
are our most outstanding characteristics”. In this manner, Africa and Africans 
maintain the status quo of dependence rather than the much fought for independence. 
 
Summary and Conclusion 

In summary, it appears to the contrary that Africa’s leadership, educational 
experts and developers have ignored, among others, nationalist and socialist president 
Nyerere of Tanzania's food for thought bequeathed to Africans since 1968 that we 
should not be fools in our development process to damage our forefathers 
contributions which appears to the contrary in admiration to Western/European 
cultural values. In this paper, effort has been made to find documentary and observed 
practice traces as well as understand Africa and African quality educational paths in 
relation to development and its sustainability. Hollowed European education had 
slipped into Africa unwillingly but got attention, promoted and named formal 
education as against African or informal education, which is scrapped off Africa’s 
education and development priorities. Africa’s education had begun, therefore, on 
international basis by the European colonizers and affiliates. Post-independence and 
21st century linkage of this internationalisation is sustained by the IMF/WB missions 
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and their affiliate institutions. In recent times, it has been urged on via the modernist 
theory, UN’s EFA and the mission’s own EKE, ICT on their capitalist agenda 
alienating the African cultural need. 

 African own education largely termed informal education are suppressed and 
marginalized to alienating the African child. Dissenting and nationalists voices 
version on local focus of education continued to be rejected as the majority local 
experts supported by their international counterparts promote their international 
educational vision to the detriment of African quality education and sustainable 
development. The African academic, educational institutions, development experts 
and governments continue to fail the African people so long as the focus is on world 
market; her educational outcomes failing to be physically materialistic; as well as the 
Western textual and programmes amanuenses domination continue to mislead. 
Funding, capacity and political will are requirements to seek African quality 
education for sustainable development. To keep in tune, and balance, there is the need 
to continue investigating Africa’s and African education and development histories. 
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